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Executive Summary
This report presents findings from the Alumni Follow-Up Survey administered to 12 graduates of the Teacher Preparation Program (PPM) at the University of Puerto Rico at Mayagüez. Respondents represent alumni who completed the program between academic years 2021–2022 and 2024–2025. The instrument evaluates alumni retrospective perceptions of their preparation across key domains aligned with CAEP Standard 1 (Content and Pedagogical Knowledge) and Standard 4 (Program Impact). All data are reported anonymously.

Key Metrics
	Sample size: n = 12 alumni
	Overall mean: 3.81 / 4.00

	Acceptable level (≥3): 98.5%
	Cohorts represented: 2021–2025



Findings indicate that alumni generally meet or exceed expected levels of preparation across all domains, with high satisfaction and a 100% recommendation rate. Consistent with the Completer Exit Survey (Informe 1), areas for continued development include professional organization engagement, technology integration, assessment accommodations, and TPP counseling services. The smaller sample size (n = 12) should be considered when interpreting results.


1. Introduction
The Alumni Follow-Up Survey is a key component of the EPP’s Quality Assurance System (QAS) and provides retrospective evidence of program effectiveness from graduates who have had the opportunity to apply their preparation in professional settings. This instrument is aligned with CAEP Standard 4 (Program Impact) and complements the Completer Exit Survey (Informe 1) by capturing post-graduation perspectives. These data represent an initial phase of evidence collection based on alumni self-perception and a relatively small sample size (n = 12). Findings will be strengthened through continued data collection and triangulation with completer and employer data.
This report constitutes Informe 2 in the EPP’s triangulated assessment approach. By comparing alumni perceptions with those of recent completers, the EPP can identify persistent patterns and validate areas of strength and improvement.
2. Methodology
2.1 Instrument
The Alumni Follow-Up Survey mirrors the structure of the Exit Survey with identical Likert-scale items (1 = Not Prepared to 4 = Very Well Prepared) across four domains, plus additional open-ended questions specific to alumni experiences. The instrument includes 71 Likert items, 8 program component evaluation items, and 8 extended open-ended questions addressing EPP effectiveness, innovation recommendations, and recruitment strategies.
2.2 Respondent Profile
A total of 12 alumni responded to the survey. The following table summarizes the completion cohort distribution.
Completion Year
	Academic Year
	n

	2023–2024
	5

	2022–2023
	4

	2024–2025
	1

	2021–2022
	1

	2022–2025 (extended)
	1



The majority of respondents (75%) completed the program between 2022 and 2024, providing perspectives from alumni with 1–3 years of post-program experience. Eleven of twelve respondents (92%) completed in the second semester.
Gender Distribution
	Gender
	n (%)

	Woman
	7 (58%)

	Man
	5 (42%)



Practice Specialty Distribution
	Specialty
	n

	Art
	2

	Biology
	2

	Mathematics
	2

	Business Administration
	1

	Social Studies / History
	1

	English
	1

	General Science
	1

	Spanish
	1

	Chemistry
	1



Socioeconomic Background
	Category
	n (%)

	Received need-based financial aid (e.g., Pell Grant)
	8 (67%)

	Did not receive financial aid
	4 (33%)




3. Quantitative Findings
3.1 Overall Summary by Domain
The table below summarizes mean scores, standard deviations, and percentage of responses meeting the acceptable level (≥3) across all four domains.
	Domain
	Items
	Mean
	SD
	% Acceptable

	Teaching Competencies
	11
	3.82
	0.43
	98.3%

	Professional Dispositions
	42
	3.84
	0.39
	98.8%

	Digital Competencies
	10
	3.67
	0.57
	98.3%

	Clinical Experience
	8
	3.76
	0.49
	96.9%

	Overall
	71
	3.81
	0.44
	98.5%



All domains exceed the acceptable performance threshold of 3.00, with an overall mean of 3.81 (SD = 0.44). The percentage of responses at the acceptable level is 98.5%. While slightly lower than the Completer Exit Survey overall mean of 3.87, these results remain strong and reflect sustained positive perceptions of program quality after professional experience.


3.2 Domain 1: Teaching Competencies
This domain comprises 11 items assessing alumni perceptions of preparedness in content knowledge, pedagogy, communication, technology integration, assessment, and professional relationships. Domain mean: 3.82 (SD = 0.43), with 98.3% of responses at the acceptable level.
Teaching Competencies — Item-Level Results
	#
	Item
	Mean
	SD
	n
	% Acceptable

	1
	Understanding of the content area or discipline
	3.83
	0.39
	12
	100%

	2
	Recognizing and responding to different ways students learn
	3.92
	0.29
	12
	100%

	3
	Planning and adapting teaching to different levels
	3.75
	0.45
	12
	100%

	4
	Using research-based practice and teaching strategies
	3.75
	0.45
	12
	100%

	5
	Creating a positive learning environment
	3.92
	0.29
	12
	100%

	6
	Communicating effectively in Spanish
	3.92
	0.29
	12
	100%

	7
	Communicating effectively in English
	3.83
	0.39
	12
	100%

	8
	Integrating educational technologies
	3.58
	0.67
	12
	92%

	9
	Using assessment strategies and evaluation instruments
	3.75
	0.62
	12
	92%

	10
	Building positive relationships with colleagues and students
	3.92
	0.29
	12
	100%

	11
	Engaging in professional organizations
	3.50
	0.80
	12
	83%



Strengths: Recognizing student learning differences, creating positive environments, Spanish communication, and building relationships all achieved M = 3.92. Area of concern: Engaging in professional organizations (M = 3.50, SD = 0.80) had the lowest mean and only 83% acceptable level — the lowest in the entire instrument. Technology integration (M = 3.58) also showed lower scores compared to other items.


3.3 Domain 2: Professional Dispositions
This domain includes 42 items organized into sub-areas. Domain mean: 3.84 (SD = 0.39), with 98.8% at the acceptable level.
Learner Diversity (Items 1–7)
	#
	Item
	Mean
	SD
	n
	% Acceptable

	1
	Respecting learners' differing strengths and learning needs
	3.67
	0.65
	12
	92%

	2
	Using learners' strengths as a basis for growth
	3.75
	0.62
	12
	92%

	3
	Promoting learners' intellectual, socio-emotional and cultural growth
	3.83
	0.39
	12
	100%

	4
	Valuing the input of families and colleagues
	3.83
	0.39
	12
	100%

	5
	Establishing and maintaining high expectations for learners
	3.75
	0.45
	12
	100%

	6
	Respecting learners as individuals with differing backgrounds
	3.83
	0.39
	12
	100%

	7
	Helping learners feel valued and learn to value each other
	3.75
	0.45
	12
	100%



Unlike the Completer Exit Survey where these items achieved near-perfect scores, alumni ratings show slightly more variability, particularly in items 1 and 2 (respecting and using learner strengths), which scored 92% acceptable. This may reflect the challenges alumni have encountered in real classroom settings.
Learning Environment (Items 8–12)
	#
	Item
	Mean
	SD
	n
	% Acceptable

	8
	Establishing positive and supportive learning environments
	3.83
	0.39
	12
	100%

	9
	Encouraging students to contribute to one another's learning
	3.92
	0.29
	12
	100%

	10
	Facilitating collaboration and promoting student independence
	4.00
	0.00
	12
	100%

	11
	Fostering respectful communication among all members
	3.92
	0.29
	12
	100%

	12
	Being a thoughtful and responsive listener and observer
	3.92
	0.29
	12
	100%



This sub-area performed well, with item 10 (Facilitating collaboration) achieving the maximum mean of 4.00. All items met 100% acceptable level.
Content Knowledge Application (Items 13–19)
	#
	Item
	Mean
	SD
	n
	% Acceptable

	13
	Recognizing that content knowledge is complex and ever evolving
	3.83
	0.39
	12
	100%

	14
	Appreciating multiple perspectives within the discipline
	3.83
	0.39
	12
	100%

	15
	Recognizing and reflecting on own ideas, attitudes, and behaviors
	3.75
	0.45
	12
	100%

	16
	Demonstrating commitment to supporting each learner
	3.92
	0.29
	12
	100%

	17
	Using disciplinary knowledge to address local and global issues
	3.75
	0.45
	12
	100%

	18
	Valuing knowledge outside own content area
	4.00
	0.00
	12
	100%

	19
	Valuing flexible learning environments for exploration
	3.83
	0.39
	12
	100%



Item 18 (valuing knowledge outside own content area) achieved the maximum mean of 4.00. All items met 100% acceptable level.
Assessment (Items 20–25)
	#
	Item
	Mean
	SD
	n
	% Acceptable

	20
	Engaging learners in analyzing their own assessment results
	3.92
	0.29
	12
	100%

	21
	Analyzing assessment data to understand patterns and gaps
	3.83
	0.39
	12
	100%

	22
	Providing effective descriptive feedback to students
	3.92
	0.29
	12
	100%

	23
	Identifying when and how to evaluate learner progress
	3.92
	0.29
	12
	100%

	24
	Preparing learners and making accommodations for assessments
	3.83
	0.39
	12
	100%

	25
	Understanding range and purposes of assessment
	3.83
	0.39
	12
	100%



Assessment items performed notably well among alumni (all 100% acceptable), suggesting that professional experience may have reinforced assessment competencies developed during the program.
Planning (Items 26–29)
	#
	Item
	Mean
	SD
	n
	% Acceptable

	26
	Respecting learners' diverse strengths for planning instruction
	3.75
	0.45
	12
	100%

	27
	Valuing planning as a collegial activity
	3.83
	0.39
	12
	100%

	28
	Taking professional responsibility for planning
	3.92
	0.29
	12
	100%

	29
	Recognizing plans must be open to adjustment
	3.92
	0.29
	12
	100%



Professional Responsibility (Items 30–42)
	#
	Item
	Mean
	SD
	n
	% Acceptable

	30
	Deepening awareness of diverse learners' strengths and needs
	3.92
	0.29
	12
	100%

	31
	Valuing variety of communication methods
	3.92
	0.29
	12
	100%

	32
	Exploring new and emerging technologies for student learning
	3.75
	0.62
	12
	92%

	33
	Valuing flexibility and reciprocity in teaching
	3.92
	0.29
	12
	100%

	34
	Taking responsibility for student learning and reflection
	3.92
	0.29
	12
	100%

	35
	Reflecting on own frames of reference
	4.00
	0.00
	11
	100%

	36
	Seeking opportunities from education policy and research
	3.67
	0.65
	12
	92%

	37
	Understanding professional expectations and codes of ethics
	3.83
	0.39
	12
	100%

	38
	Sharing responsibility for supporting school mission
	3.92
	0.29
	12
	100%

	39
	Respecting families' beliefs and working collaboratively
	3.83
	0.39
	12
	100%

	40
	Taking initiative to grow with colleagues
	3.92
	0.29
	12
	100%

	41
	Taking responsibility for advancing the profession
	3.83
	0.39
	12
	100%

	42
	Embracing the challenge of continuous improvement
	3.75
	0.45
	12
	100%



Item 35 (reflecting on frames of reference) achieved 4.00 (n = 11). Item 36 (seeking policy and research opportunities: M = 3.67, SD = 0.65, 92% acceptable) and item 32 (exploring new technologies: M = 3.75, 92% acceptable) represent areas for improvement, consistent with Exit Survey patterns.


3.4 Domain 3: Digital Competencies
This domain comprises 10 items assessing preparation in technology integration, AI, digital media, and professional learning networks. Domain mean: 3.67 (SD = 0.57), with 98.3% at the acceptable level. This is the lowest domain mean, reflecting the evolving nature of educational technology.
Digital Competencies — Item-Level Results
	#
	Item
	Mean
	SD
	n
	% Acceptable

	1
	Designing student-centered learning environments using technology and AI
	3.58
	0.51
	12
	100%

	2
	Using AI to generate educational content ethically
	3.67
	0.49
	12
	100%

	3
	Applying interactive tools (simulations, virtual labs, chatbots)
	3.33
	0.89
	12
	92%

	4
	Using digital media to enhance learning and dialogue
	3.75
	0.45
	12
	100%

	5
	Designing digital resources aligned to curricular standards
	3.83
	0.39
	12
	100%

	6
	Using technology tools for assessment and data interpretation
	3.83
	0.39
	12
	100%

	7
	Promoting responsible technology use and digital citizenship
	3.67
	0.49
	12
	100%

	8
	Engaging in digital collaboration with peers and experts
	3.83
	0.39
	12
	100%

	9
	Leveraging emerging technologies (AR, adaptive platforms, AI)
	3.42
	0.90
	12
	92%

	10
	Participating in professional learning networks
	3.67
	0.49
	12
	100%



This domain shows the most variability. Item 3 (applying interactive tools: M = 3.33, SD = 0.89, 92% acceptable) and item 9 (leveraging emerging technologies: M = 3.42, SD = 0.90, 92% acceptable) received the lowest scores in the entire instrument. These results suggest that alumni who completed the program before recent AI and technology innovations may have had less exposure to these tools, highlighting the need for ongoing professional development.
3.5 Program Component Evaluation
Eight items assessed alumni retrospective evaluation of specific program components. Domain mean: 3.76 (SD = 0.49), with 96.9% at the acceptable level.
Program Component Evaluation — Item-Level Results
	#
	Item
	Mean
	SD
	n
	% Acceptable

	1
	Clinical Experience / Practicum 2
	3.92
	0.29
	12
	100%

	2
	Feedback provided by the cooperating teacher
	3.75
	0.62
	12
	92%

	3
	Feedback provided by university supervisor
	4.00
	0.00
	12
	100%

	4
	Counseling from TPP student official and personnel
	3.50
	0.80
	12
	83%

	5
	Methodology courses / Practicum 1
	3.75
	0.45
	12
	100%

	6
	Education Foundation Courses
	3.75
	0.45
	12
	100%

	7
	Development of the Electronic Portfolio (E-Portfolio)
	3.75
	0.45
	12
	100%

	8
	Content and specialty courses from other faculties
	3.83
	0.39
	12
	100%



University supervisor feedback received the highest rating (M = 4.00). TPP counseling (M = 3.50, SD = 0.80, 83% acceptable) received the lowest rating and represents a clear area for improvement. Cooperating teacher feedback (M = 3.75, 92% acceptable) also showed variability, consistent with Exit Survey findings.


4. Additional Survey Results
4.1 Professional Development Self-Assessment
	P
	e

	Highly prepared
	11 (92%)

	Moderately prepared
	1 (8%)



An even higher proportion of alumni (92%) rated themselves as highly prepared compared to completers (84%), suggesting that confidence in preparation may increase with professional experience.
4.2 Overall Program Evaluation
	P
	r

	Excellent
	9 (75%)

	Good
	3 (25%)



While 100% of alumni rate the program positively, the proportion rating it as “Excellent” (75%) is lower than among completers (96%). This may reflect higher critical awareness developed through professional experience.
4.3 Program Recommendation
	W
	o

	Definitely, Yes
	12 (100%)



All 12 alumni (100%) indicated they would definitely recommend the program, demonstrating strong and sustained confidence in program quality.
4.4 Career Plans and Employment
Intended Teaching Tenure
	Y
	e

	21 years or more
	6 (50%)

	6–10 years
	1 (8%)

	1–5 years
	2 (17%)

	0 years
	3 (25%)



Half of alumni plan to teach for 21+ years. Notably, 25% indicated 0 years, with some explaining they have transitioned to other professional areas while valuing their teaching preparation. This suggests the need to track career trajectories and understand attrition factors.
Employment Status
	E
	m

	Full-time employment in area of study
	4 (33%)

	Continuing in current employment
	4 (33%)

	Part-time employment in area of study
	2 (17%)

	Part-time employment outside area of study
	1 (8%)

	Still looking for employment
	1 (8%)



A total of 83% of alumni are currently employed, with 50% working in their area of study (full or part time). This represents a significant improvement over the completer exit data, where 52% were still seeking employment.
Future Study Plans
	S
	t

	No immediate plans
	5 (42%)

	Master’s Degree
	3 (25%)

	Doctorate
	2 (17%)

	Second Bachelor’s Degree
	2 (17%)





5. Qualitative Findings
The alumni survey included eight open-ended items, providing richer qualitative data than the exit survey. Responses were provided in both English and Spanish, reflecting the bilingual context of the program. All responses are reported anonymously.
5.1 Program Strengths
Alumni were asked to identify the biggest strength of the program. Twelve responses were collected, and the following themes emerged:
Theme 1: Faculty Quality and Mentorship (Most Frequent)
Faculty quality was cited as the most prominent strength, consistent with the Completer Exit Survey. Alumni specifically praised individual professors as mentors and highlighted their expertise, dedication, and the quality of feedback provided.
Theme 2: Comprehensive Preparation and Support
Multiple alumni noted the program’s holistic approach, combining rigorous academic preparation with practical field experiences. The accessibility of program administration and continuous student support were also highlighted.
Theme 3: Inclusiveness and Student Focus
Alumni emphasized the program’s commitment to inclusion and prioritization of student educational preparation as core values.
5.2 Suggestions for Improvement
Eight substantive suggestions were provided:
Theme 1: Technology and AI Integration
Multiple alumni recommended incorporating more training on educational technology, including AI tools, consistent with the lower scores in the Digital Competencies domain. One alumnus specifically recommended structured workshops on AI usage.
Theme 2: Faculty Capacity and Course Availability
Several responses highlighted the need for more faculty members to offer additional course sections, ensuring adequate access for students.
Theme 3: Certification Process Support
Alumni expressed the need for more guidance through the Department of Education certification process, a practical concern that emerges after program completion.
Theme 4: Real-World Classroom Preparation
Respondents suggested bringing active classroom teachers for workshops on real-world challenges, including classroom management and working with diverse student needs.
5.3 EPP Effectiveness: What Helped Most
When asked what aspects of the EPP most helped in their preparation, alumni identified: field/clinical experiences as the most impactful program component, course quality particularly in evaluation, methodology, and special education, professor support and mentorship, and organizational structure of the program.
5.4 Recommendations for Innovation
Alumni suggested several innovations: courses on hybrid/blended teaching, AI in education, and emotional management in the classroom; greater collaboration with local schools; extended field experiences beginning earlier in the program; more individualized mentoring and intervention during clinical placements; and a Master’s degree pathway in education.
5.5 Desired Ongoing Support
Alumni expressed interest in: professional development workshops (most frequent), AI and classroom management training, specialized workshops for diverse learner needs, and alumni networking opportunities.
5.6 Recruitment and Outreach
Alumni recommended promoting the program through: social media platforms (most frequent), school visits and university talks, job fairs, and testimonials highlighting the personal and professional satisfaction of teaching.


6. Program Implications and Action Items
Based on the quantitative and qualitative findings from this alumni follow-up survey, the EPP has identified the following priority areas, many of which corroborate findings from the Completer Exit Survey (Informe 1):
1. Strengthen Digital and AI Competencies: The Digital Competencies domain received the lowest overall mean (3.67). Develop dedicated modules on AI tools, interactive technologies (AR, simulations), and emerging platforms. Consider offering alumni-accessible workshops. (Addresses digital items 3, 9 and qualitative themes)
1. Improve Professional Organization Engagement: This item scored lowest across both surveys (M = 3.50 alumni, M = 3.80 completers). Create structured opportunities during the program and provide alumni with ongoing access to professional networks. (Addresses teaching competency item 11)
1. Enhance TPP Counseling and Support Services: TPP counseling received only 83% acceptable level (M = 3.50), the lowest clinical experience score. Strengthen advising, include certification process guidance, and maintain post-graduation support. (Addresses clinical item 4 and qualitative themes)
1. Improve Clinical Experience Coordination: Cooperating teacher feedback variability persists across both surveys. Develop a vetted cooperating teacher registry and structured feedback protocols. (Addresses clinical items 2 and qualitative themes)
1. Expand Faculty Capacity: Alumni identify the need for more faculty to ensure adequate course availability and smaller class sizes. (Addresses qualitative themes)
1. Develop Alumni Support Programs: Create ongoing professional development workshops, alumni networks, and continued mentoring opportunities. 83% of alumni are employed, providing a strong base for an active alumni community. (Addresses qualitative themes)
1. Strengthen Real-World Preparation: Incorporate workshops led by active classroom teachers, expand classroom management training, and extend early field experiences. (Addresses qualitative themes)
7. Triangulation with Completer Exit Survey
The following patterns are consistent across both surveys, strengthening the evidence base:
1. Professional organization engagement is rated lowest in both instruments.
1. Faculty quality is the most cited strength in both surveys.
1. Technology/AI integration is identified as a growth area in both.
1. Cooperating teacher feedback shows variability in both.
1. Assessment-related items show moderate scores in both surveys.

Notable differences between alumni and completers include: alumni rate the overall program slightly lower (3.81 vs. 3.87), but report higher self-assessed readiness (92% vs. 84% “Highly prepared”); alumni digital competency scores are notably lower (3.67 vs. 3.83), likely reflecting cohort effects; and alumni employment rates are substantially higher than at-exit employment status, suggesting successful transition to the workforce.
8. Continuous Improvement
These findings are integrated into the EPP’s Quality Assurance System (QAS) and are systematically reviewed alongside Completer Exit Survey data (Informe 1) to inform evidence-based decision-making and program improvement.
The EPP will monitor the impact of these actions in subsequent data cycles to evaluate their effectiveness and inform ongoing program improvement. The triangulated analysis strengthens the validity of identified patterns and supports targeted, data-driven modifications aligned with CAEP Standards.
The EPP is committed to using multiple measures and data sources across time points to continuously improve program quality and completer outcomes.
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